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Towards Asia Literacy: The Australian Curriculum and Asian-Australian Children’s 
Literature  
Deborah Henderson, Cherie Allan, Kerry Mallan 
Abstract:   
This paper is concerned with the ways Asia Literacy can be developed in response to the new 
Australian Curriculum. In particular, it addresses the learning possibilities of the Asian-
Australian Literature and Publishing Project (AACLAP) available through AustLit: the 
Australian Literature Resource. The paper argues that the AACLAP dataset provides a broad 
range of resources through which to address the cross curriculum priority of the Australian 
Curriculum on Asia and Australia’s engagement with Asia. It contends that AACLAP has the 
potential to make a valuable contribution to teachers’ efforts to incorporate this cross 
curriculum priority in their classroom practice whilst also developing the general capabilities 
of intercultural understanding and the use of information and communication technology 
(ICT). This discussion is of particular significance to teachers of English and History, given 
that these disciplines are implemented in the first phase of the Australian Curriculum in 
schools. The paper concludes that by drawing on the broad range of texts available in the 
AACLAP collection as well as the Critical Anthology and the Research and Learning Trails, 
teachers and students will be much better positioned to develop a deeper understanding of the 
diversity of the Asian region and the complexities of Asian-Australian relationships. 
Key Words: Australian Curriculum, national curriculum, cross curriculum priorities, general 
capabilities, Asia literacy, Asian-Australian children’s literature  
Introduction   
As with many nations, Australia’s education system has undergone significant change during 
the past thirty years. Most recently, much of the push for reform has focused on preparing 
students for participation in the global economy and this has been accompanied by greater 
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government control over the curriculum. Despite obvious nation-state distinctions, 
similarities in this reform agenda include high stakes testing and national benchmarking 
(Rizvi & Lingard, 2010), as well as development of national curricula under the guise of 
procuring a ‘world class education’ (Alexander, 2011). In Australia, the development of the 
first national curriculum has been discursively expressed as “an Australian curriculum to 
promote 21st century learning” (Hill, 2010, p. 4)i. The agreed policy which informs the 
Australian curriculum project, and all other national and state initiatives, the Melbourne 
Declaration on Educational Goals for Young Australians (MCEETYA, 2008), makes clear 
that students need to not only acquire knowledge, understandings, skills and dispositions to 
be culturally and socially aware, but  also to  develop a global  perspective.  
 
The Australian Curriculum incorporates a tripartite design. Together with foundational 
knowledge in each of the identified discipline areas from the early years to year 10, the 
curriculum purports to emphasise some significant issues, or ‘cross curriculum priorities’, 
that young Australians need to know about, as well as a range of ‘general capabilities’ that 
individuals require and will utilise throughout their lives.  Of the three specified cross 
curriculum priorities, this paper addresses the aim that young Australians will become Asia 
literate, by “engaging and building strong relationships with Asia” (MCEETYA, 2008, p. 4). 
With reference to the seven identified general capabilities, the focus is on two.  These are 
first, that students will develop intercultural understanding; and second, that that young 
people will be “highly skilled in the use of ICT” (p. 5).  These elements of the new Australian 
Curriculum to year 10 provide the lens for this paper’s examination of the learning 
possibilities that can be gained through the Asian-Australian Literature and Publishing 
Project (AACLAP) available through AustLit: the Australian Literature Resourceii.  AustLit 
is a comprehensive digital resource providing quality, searchable information for researchers, 
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teachers, students and the general public in the broadly defined areas of Australia literature 
and print culture. AACLAP is led by QUT and provides valuable primary and secondary 
sources that are important for developing literature studies in educational programs in line 
with the national government’s push for Asia Literacy.  
Under the framework devised for the national curriculum by the statuary authority, the 
Australian Curriculum Assessment and Reporting Authority (ACARA), the cross-curriculum 
priorities are to be taught across the designated learning areas in the curriculum, as are the 
general capabilities. Reid (2012) contends that such generic skills and understandings, in the 
form of ‘general capabilities’ in this curriculum, were not well theorised and that they “still 
contained many mysteries” (Reid, 2012, p. 50). Similarly, broader critiques have been made 
of the purpose, process and structure of this latest effort to secure a national curriculum 
(Kennedy, 2009; Reid, 2009; Brennan, 2011). However, this paper takes a proactive approach 
in terms of exploring the learning possibilities this new curriculum presents. For, as Toner 
(2012, p. 55) observes, when combined in learning area contexts, general capabilities 
“enhance and complement each other”.  
 
Accordingly, this paper explores first, the significance of the cross curriculum priority 
concerned with developing Asia literacy, namely Asia and Australia’s engagement with Asia.  
Following this, it examines in sequence the general capabilities of intercultural understanding 
and the use of information and communication technology, henceforth ICT. The discussion 
includes the potential applications of the AACLAP Project and its particular significance to 
teachers of English and History, given that these disciplines are implemented in the first 
phase of the Australian Curriculum in schools. 
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Developing Asia Literacy: Learning about Asia through Asian-Australian children’s 
literature 
 
Australian scholars of Asia have argued for more than 40 years that embedding the study of 
Asia in Australia’s education system is essential to securing the nation's future (Henderson, 
2008). During this period more than thirty official or semi-official reports and policies have 
emphasised that educating young Australians about the region through the study of Asia and 
its languages is in the national interest.  Three policies are briefly reviewed here in order to 
establish the significance of the fact that the national curriculum has incorporated ‘Asia and 
Australia’s engagement with Asia’ as one of its three cross curriculum priorities.  
 
For example, the Auchmuty Report (1970), The teaching of Asian languages and cultures in 
Australia, noted the political, economic, trade, business, cultural and social reasons why 
Australia needed to reappraise its traditional attitudes towards Asia (see Auchmuty 1970, pp. 
11–20). In doing so, it harnessed the argument that it was in Australia's national interest to 
challenge the prevailing Eurocentric traditions which, at that time, dominated Australian 
intellectual and cultural life. Chapter two of the report dealt with the rationale for Australian 
interest in Asia and noted that knowledge about Asia in primary and secondary schools 
depended upon good teaching and sound teaching materials. With reference to schooling, the 
Auchmuty committee recommended that attention focus on the core studies area for “more 
than half the population can go through secondary school without any systematic study of 
Asian affairs” (Auchmuty 1970, p. 89).  
 
Similarly, almost two decades later, the Asian Studies Council's seminal report, the National 
Strategy (1988), reiterated the national interest argument, to emphasise that there was no 
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certainty that students at any level in the education system would have opportunities to study 
systematically any subject matter relating to Asia and that fewer than one in one hundred 
studied an Asian language at school. The National Strategy asserted that "the proper study of 
Asia and its languages is about national survival in an intensely competitive world" (Asian 
Studies Council, 1988, p. 2) and that a "revolution in our education" (p. 3) was necessary so 
that Australians could require Asia-related skills. It also emphasised that “Asia” was used as 
a shorthand term and that “such shorthand is in itself one of the problems Australia has in 
understanding a region which is more diverse culturally, religiously and linguistically than 
Europe” (frontpiece). 
More recently, Asia literacy has been identified in significant policy documents such as the 
Council of Australian Governments (COAG) commissioned report, Asian Languages and 
Australia’s Economic Future (Rudd, 1994) and its implementation in National Asian 
Languages and Cultures in Australian Schools Strategy (NALSAS) (Henderson, 1999, 2008).  
Despite this effort, and the support and ongoing advocacy of the Asia Education Foundation 
(AEF) since 1992 for Asia literacy in Australian schools through various programs, the study 
of Asia has largely depended on the interest and motivation of individual teachers and 
principals. Significantly, the Melbourne Declaration’s attention to Asia literacy in December 
2008, has placed it firmly on the national education agenda and marks the first occasion that 
Asia literacy has been incorporated in a statement on the national goals for schooling. This 
emphasis on developing Asia literacy in the school system was reinforced in October 2012 
with the release of the Australian Government’s report Australia in the Asian Century 
(Commonwealth of Australia, 2012) which, amongst other recommendations, positions the 
education system as being significant for Australia’s engagement with the countries of Asia. 
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As a White Paper, this commissioned report serves as a statement of government policy and it 
will receive attention from all sectors of government as well as the corporate sector. 
 
 The Melbourne Declaration made clear that “successful learners, confident individuals and 
active and informed citizens” (p. 7) need to engage with a range of world views. With 
reference to global integration and increasing international mobility, the Declaration stressed 
“the need to nurture an appreciation of and respect for social, cultural and religious diversity, 
and a sense of global citizenship” and that “Australians need to become ‘Asia literate’, 
engaging and building strong relationships with Asia” (ibid, p.3). Advocates for students to 
be ‘Asia literate’ argue that students need to develop Asia-related knowledge, understandings 
and skills to deal with both the opportunities presented by growing regional engagement with 
Asia, and also the challenges of stereotypes, misconceptions, racism and ignorance that 
remain evident in some parts of Australia and in the region. However, there are enormous 
challenges in realising this through the cross curriculum priority: Asia and Australia’s 
engagement with Asia. The following paragraph briefly addresses this. 
 
As noted, learning about Asia and Australia’s engagement with Asia previously has received 
limited attention in the Australian education system. It might be argued that given Australia’s 
history and formative links to Great Britain, Australian curriculum documents projected a 
Eurocentric, if not Anglocentric, view of the world. One of the legacies of this focus has been 
its impact on the teaching profession. Many teachers do not have the skills to utilise cultural 
frameworks as conceptual tools to teach about the nations and cultures of Asia. In its 
feedback to ACARA on how the Asia priority could be realised through the Australian 
Curriculum, the Asia Education Foundation (AEF), indicated the importance of providing 
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clear and useful guidance in the curriculum document. “There is a real risk that the [cross 
curriculum] priorities will be seen as less important and marginal because of the lack of detail 
regarding the priority content, expected learning, sequencing of learning and articulation with 
other dimensions of the Australian Curriculum” (AEF, 2011, p. 2). Moreover, until recently 
and following the work of the AEF and independent authors, there have been few accessible 
materials that are readily available for classroom use.  Hence, those teachers keen to develop 
this cross curriculum priority will require access to a range of resources. The AACLAP 
provides a rich bibliographical dataset for teaching and research at primary, secondary, and 
tertiary levels. It also has particular relevance as a curriculum resource. 
 
As a research project within AustLit, AACLAP contains annotated datasets and peer-
reviewed essays on Asian Australian children’s literature and complements other collections 
and datasets on this topic. AustLit is valued across the research and education sectors as 
providing researchers, teachers, librarians, and the community with a strong, authoritative 
bibliographical source. The AACLAP dataset is an evolving collection of Australian 
children’s literatureiii that is set in Asia and/or Australia and which represents Asian-
Australian cultures and experiences. It also includes (mostly Australian) bilingual texts that 
have been translated into Asian languages. The dataset is a comprehensive collection of 
authors and texts related to ‘Asia’, including autobiography, fiction, criticism, poetry, drama, 
short stories, mangaiv, and picture books, published during a forty-year period from 1970 to 
2010v. A number of sub-collections are part of the ongoing research within the AACLAP 
collection. For instance, the Asian Settings sub-collection contains works that are set in South 
and East Asia. 
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The AACLAP dataset is well positioned to provide a broad range of resources through which 
to address the cross-curriculum priority of the Australian Curriculum on Asia and Australia’s 
engagement with Asia. AACLAP has the potential to make a valuable contribution to 
teachers’ efforts to incorporate this cross curriculum priority in their classroom practice.  For 
example, with specific reference to the Australian Curriculum: English, this cross curriculum 
priority aims at enabling students to explore and appreciate the rich tradition of texts from 
and about the peoples and countries of Asia, including texts written by Asian Australians. 
With approximately 750 primary texts in the collection at the time of writing, the AACLAP 
project offers teachers and students an impressive range of texts which highlight the diversity 
of literary cultures from various Asian regions: East Asia, Southeast Asia, South Asia, and 
the Bay of Bengalvi. The collection includes not only traditional literary forms such as 
autobiography, fiction, poetry, drama, short stories, and folktales, but other forms such as 
graphic novels and manga. It also includes works of criticism.  
The Australian Curriculum: English (ACARA, 2012c, p. 2) also states that: “the priority of 
Asia and Australia’s engagement with Asia provides rich and engaging contexts for 
developing students’ abilities in listening, speaking, reading, viewing and writing” and 
“enables students to understand how Australian culture and the English language have been 
influenced by the many Asian languages used in Australian homes, classrooms and 
communities”. Embedding this curriculum priority should also allow students to develop an 
understanding of the many Asian languages used in Australia and also how they have 
influenced Australian culture. To this end, the collection contains bi-lingual works and works 
that have been translated into other languages. The selected focus languages are Chinese, 
Hindi, Indonesian, Japanese, Korean, and Vietnamese. These resources offer the opportunity 
for students to gain increased cultural awareness and develop intercultural understanding. The 
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next part of this paper addresses the ways in which the latter is foregrounded through one of 
the general capabilities in the curriculum. 
 
Intercultural understanding: Representations of Asian cultures in children’s literature 
The general capability of intercultural understanding is conceptualised in the Australian 
curriculum in terms of involving students in valuing their own cultures and beliefs together 
with those of others. The descriptor for this focus also emphasises students engaging with 
people of diverse cultures “in ways that recognise commonalities and differences, create 
connections and cultivate respect between people” (ACARA, 2012b). One of the potential 
risks in efforts to embed intercultural understandings about Asia in the curriculum is that 
‘Asia’ may be treated as a homogeneous region populated by stereotypes rather than 
encompassing a diversity of peoples, cultures, landscapes and political entities. In discussing 
representations of Asian cultures in children’s literature, De Manuel & Davis (2006, p. viii) 
assert: “part of the process of erasure is the tendency to lump all Asian ethnic groups 
together, obliterating their differences and assuming a monolithic alien culture”. In order to 
avoid such erasure it is important to showcase the diversity of the region through 
representations of the peoples, their cultural traditions, governments and geographical areas.  
 
Literature is a powerful means for showcasing cultural diversity and developing Asia literacy. 
However, Gelder and Salzman note that “Asian settings and topics … have not loomed large 
as a theme in contemporary Australian fiction” (2009, p. 50). By contrast, Australian 
children’s literature has produced a significant corpus of Asian-related fiction. Dudek & 
Ommundsen (2007, p. 4) note the part that children’s literature plays in students’ lives: 
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“Children’s literature plays a crucial role in the development of (multi)cultural literacy, not 
only through the individual child’s encounter with texts and images, but through the workings 
of institutional ‘filters’  which determine social and cultural agendas”. While the new 
Australian Curriculum provides an opportunity to address aspects of any institutional 
deficiencies with respect to ‘Asia literacies’ the AACLAP collection provides bibliographic 
access to both ‘texts and images’ with which to highlight the diversity of the region. 
However, representation of diversity is not in itself a guarantee for developing intercultural 
understanding; nor is it a means for challenging a “monolithic cultural nationalism” 
(Salzman, 1989, p. 204).  There is also the problem of literature reproducing clichés about 
other cultures, or representing the migrant experience as a singular, shared experience.  In a 
related way, many Asian-Australian novels and picture books may also be complicit in 
perpetuating similar stereotypes and clichés. Others challenge common stereotypes and 
notions of passivity. These texts raise the important consideration about how culture is both 
imagined and performed in relation to both literature and pedagogy. 
 
As intercultural understanding draws upon conceptions of culture, this part of the paper 
briefly addresses the ways in which culture can be defined. Two elements of culture are that 
it is a broad concept and that culture is learned.  Spencer-Oatey (2009) suggests that culture 
involves a set of basic assumptions, values, orientations to life, beliefs and behavioural 
conventions shared by a group of people, that influence (but do not determine) their 
behaviour and their interpretations of others’ behaviour.   The Australian historian, Inga 
Clendinnen, also noted these interconnections when questioned about her research on South 
American cultures. Clendinnen emphasised that human experience is most valuable when it 
comes in cultural forms that are not familiar for “one of the most difficult things to do in the 
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world is to get a grip on our own pre-conceptions, assumptions, unexamined convictions …” 
(2003, p. 9). Of course, given that the culture of any country is constantly shifting due to the 
changing ideologies and belief systems of its inhabitants (Hewitt, 2006), another challenge 
for teaching about cultures is that students need to encounter learning experiences that do not 
reify or stereotype particular cultural features as noted above.  
 
While the major focus of AACLAP has been the establishment of a collection of primary 
(fiction) texts, the dataset has been extended through the compilation of a Critical Anthology 
and the development of a number of Research and Learning Trails (discussed below). The 
anthology consists currently of 35 journal articles, both peer-reviewed and non-peer reviewed 
covering a range of topics which critique particular authors, texts, or issues. For example, 
John Foster and Heather Foster’s (1999) paper examines stereotypes of South Asians in 
Australian children’s and adolescent literature while cross generational negotiations in Asian-
Australian picture books is discussed in Bradford’s (2007) paper. The anthology represents 
an important extension to the AACLAP dataset as it models ways of critically engaging with 
the texts that teachers and students will be encountering, which in turn provides theoretical 
and literary perspectives on Asian cultures, including Asian literary cultures. 
In broad terms, intercultural understanding takes place when students of one culture undergo 
educational experiences which enable them to develop and transform their perspectives 
(Taylor, 1994) and see another culture in its own terms. The seminal work of the Australian 
educator David Dufty (Dufty et al., 1973) focused on this approach and drew upon 
anthropological conceptions of culture, to develop what he termed ‘intercultural awareness’ 
in a series of curriculum projects. Dufty’s work, which stemmed from the New South Wales 
Asian Social Studies course in 1966-67, and from the Intercultural Studies Project which 
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commenced at the University of Sydney in 1969, still resonates and provides insights into the 
ways in this general capability might be realised in the Australian curriculum. Dufty (1973) 
argued that it is important to understand that:  
 
we are all conditioned by our culture, that we tend to judge other cultures 
by our own standards and that to be culturally mature we need to be able to 
understand and appreciate at least one other culture in some depth and to be 
able to imagine with some accuracy how others view their world: in other 
words, to develop an intercultural perspective - to try seeing it their way as 
well as our own way. (p. 2)  
 
Moreover, it can be argued that intercultural understandings occur when 
participants/interlocutors recognise both commonalities shared between cultures and what is 
distinctive amongst them (Halse and Baumgart, 1995). One means for encouraging the 
examination of both commonalities and differences between and within Australia and 
particular Asian cultures is through AACLAP’s Research and Learning Trailsvii. Trails could 
be used in English classes or to create deep learning experiences through which to enhance 
History, Art, and/or Media lessons. The Trails are a collection of bibliographic records and 
online resources on particular topics of interest. For example, some Trails showcase aspects 
of the literary cultures of both Asia and Australia (see Trails on illustrators, translators and 
translated works as well as graphic novels and manga)viii  Other topics include festivals, 
mythical creatures, folktales and favourite foods. The Learning Trail on Folktales from Asia, 
for instance, provides opportunities for further research on the oral tradition of narrative. 
However, as with all resources students and teachers need to exercise critical judgement 
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especially with respect to stereotypes and clichés. Yamate points out in an American context 
that “(t)he proliferation of folktales meant to teach Americans about Asian cultures instead 
reinforces and perpetuates the stereotype of Asians as exotic foreigners” (1997, p. 96). The 
introductory abstract to the Folktales from Asia Trail warns against uncritical acceptance of 
stereotypes and caricatures that are the result of the conventions of the oral tradition of 
storytelling rather than a reflection of the diverse ‘character and nature of Asian people’. As 
Dufty (1994) put it “(t)here is a need for balance between these cultural universals and 
cultural uniquenesses” (p. 60) in any attempt to develop intercultural understanding.  
 
With reference to the literature strand of the Australian curriculum: English, ACARA notes 
that this involves exposing students to world views and interests that may be different from 
their own which offers them the opportunity to consider a variety of viewpoints, as well as 
reading classic and contemporary world literature including texts from and about Asia. 
Whilst acknowledging that specific reference is also made to the inscriptional and oral 
narrative traditions of Aboriginal people and Torres Strait Islander peoples, this aspect of 
intercultural understanding is not addressed in this paper. The Australian curriculum: History 
(ACARA, 2012d) suggests a complementary view to the English curriculum in stating that 
intercultural understanding is enhanced when students can relate the understandings they 
develop about the perspectives, beliefs and values of people, in other times and places, to 
contexts and circumstances in their own lives and in the wider world. The AACLAP 
collection supports these intercultural aspirations in that all resources in AustLit must have an 
Australian component whether setting, author, publishing or other aspect. This means that not 
only are students encountering texts which promote ‘Asian literacy’, but they are also 
provided with the opportunity to examine intercultural issues in relation to their own cultural, 
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social and political contexts (or beliefs and values). The next section of this paper explores 
the potential of the AACLAP collection with reference to the general capability of 
information and communication technology (ICT).   
 
Information and communication technology (ICT): Working in a virtual research 
environment 
The Australian Curriculum’s focus on teaching with technology creates new challenges and 
opportunities for teaching and learning. Although made over a decade ago, Bell’s (2001) 
caveat regarding the pedagogical function of technology is worth revisiting:   
Effective use of technology requires teachers to act differently, and the 
more the technology asks teachers to act differently, the harder it is for 
teachers to incorporate it into their instruction. They often revert to teaching 
the way they were taught. They also operate, to some degree, under the 
premise that everyone learns the way they learn. (p. 525)  
 
For this reason, it could be argued that until recently, ICT has been associated with accessing 
and collecting a range of sources of information from the internet. Corio, Knobel, Lankshear 
& Leu (2008) suggest that student access to the internet does not necessarily accord with 
effective engagement in terms of meaningful and worthwhile learning experiences. Similarly, 
Meiers (2009) makes the contentious point that higher order thinking skills such as creating, 
analysing and transforming information are underutilised.  
 
Despite reservations about its limitations, this paper argues that ICT has significant potential 
for teaching and learning. Researchers concerned with the ways in which educators 
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understand and apply ICTs in the curriculum have adapted Shulman’s (1986) seminal 
conceptualisation of three broad areas of teachers’ subject-matter knowledge, to focus on 
teacher knowledge of ICTs. Of Shulman’s typology, pedagogical content knowledge (PCK), 
namely that “amalgam of content and pedagogy that is uniquely the providence of teachers” 
(Shulman, 1987, p. 8) has been the focus of inquiry into the significance of ICTs for teaching 
and learning (Hofer & Swan, 2006; So & Kim, 2009). Technical pedagogical content 
knowledge (TCPK), an emerging  facet of teachers’ professional knowledge base, is highly 
significant in framing any consideration of the ways in which teachers can develop the 
general capability of ICT competence with their students. For example, Mishra & Koehler 
(2006) contend that pedagogical goals should inform the use of ICTs in classrooms and Lee 
(2008) emphasises that teachers need to be cognisant of the technical and pedagogical 
implications of ICT applications so that authentic learning is possible. 
 
When students engage with the AACLAP dataset as part of their research for English and 
History for instance, they are developing their ICT knowledge and skills. ACCLAP is an 
online bibliographic resource which requires the development of ICT knowledge about 
bibliographic databases such as their structure, purposes and searching techniques in order to 
be able to successfully navigate and access information. Furthermore, the Learning Trails link 
to various external online resources while a Federated search on AustLit provides access to a 
further range of online databases. For instance, by using the Federated Search option when 
carrying out a search in AustLit, as well as results from within AustLit, searchers are 
provided with a selection of resources on their search topic from a number of external 
databases. The Federated Search currently links to Picture Australia, People Australia, 
AusStage, AIATSIS Mura, AustLit Full Text, Google Book Search, Internet Archive, 
Wikipedia, Books and Collectibles and Flickr. While the resources identified as a result of a 
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Federated search are not the only, or necessarily the best, available, they provide a good 
starting point and certainly supplement the bibliographical and biographical information 
available from a standard AustLit search. All of these search and find processes require 
negotiation of multiple reading pathways, evaluation of reliability of the site and so on. 
 
The AACLAP site models ICT activities whereby students can create, analyse and transform 
information into new forms. A Google map on the webpage pinpoints aspects of a number of 
AACLAP texts located according to setting. By placing the cursor over Bali, for example, a 
dialog box appears which shows a number of AACLAP texts that are set in Bali. This 
provides two-way information by firstly helping students to locate Bali spatially, in relation 
to both the rest of Asia as well as Australia. Furthermore, inferences can be drawn from the 
location (and the text) such that as Bali is on the Equator it is likely to be hot and humid with 
high rainfall and, therefore, lush growth although any mountains will moderate the effects of 
heat and humidity. Extrapolation of this sort of information complements students’ reading 
experiences as well as further develops their understanding of the geographic, historic and 
cultural diversity of the region. Students can be encouraged to create similar maps based on 
their reading of Asian-related texts.  
It is also possible to create timelines. The resultant timelines could include, for example, 
significant events in the history of the region in which the text is set, or significant events 
from Australian and Asian-Australian history. Development of similar timelines helps 
students to “develop an appreciation of the history of Australia-Asia engagement and how 
this influences contemporary relationships within Australian society and relationships 
between Australia and the countries of Asia” (ACARA, 2012d, p. 2). Other ICT applications 
for use within the AACLAP dataset include creative responses to the texts: “students draw on 
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knowledge of the Asia region, including literature, to influence and enhance their own 
creative pursuits” (ACARA, 2012c p. 1). Through the use of Web 2.0 tools it is possible to 
create book trailers and word clouds, for example, as well as remixes and mash-ups 
(copyright permitting). As well as creative writing responses, the AustLit infrastructure that 
supports AACLAP and other projects has tools and resources which help students to work 
within a Research Commonsix to manage, organise, and deliver their engagement with web-
based content.  
With specific reference to the humanities and social sciences, technology provides the 
capacity to link to a range of sites and potentially access multiple viewpoints and perspectives 
through primary and secondary sources and a range of other social science data. As noted by 
Bell in her summation of the discussions amongst leaders of twelve national education 
associations in the United States, students need to be able to access resources online that 
reflect also reflect their multicultural background (Bell, 2001, p. 527). Similarly, with English 
the extensive reach of the Internet provides access to a multiplicity of sites which provide 
multimodal resources related to the texts. The AACLAP dataset presents opportunities for 
teachers to draw upon literary resources rich in culture and experience, reflecting both the 
diversity of multicultural Australia and its regional neighbours.   
Conclusion 
Whilst mindful of critiques of the national curriculum project (Reid, 2012, 2009; Brennan, 
2011; Kennedy, 2009), this paper has explored the potential of what might be achieved when 
specific elements of the Australian Curriculum’s tripartite design are linked to the learning 
possibilities of an innovative bibliographical dataset. As such, it has foregrounded how the 
cross curriculum priority of Asia literacy might be developed in conjunction with two general 
capabilities through a virtual research environment that provides access to this collection of 
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Asian-Australian children’s literature. It is argued here that such innovative approaches 
provide opportunities for teachers to embed learning opportunities through various 
combinations of the general capabilities and the cross curriculum priority of Asia and 
Australia’s engagement. For example, when students apply intercultural understanding with 
ICT capability they challenge stereotypes and prejudice in texts and have the potential to 
communicate effectively. This paper also notes that is important to avoid presenting 
uncritical representations of ‘others’. By drawing on the broad range of texts available in the 
AACLAP collection as well as the Critical Anthology and the Research and Learning Trails, 
teachers and students will be much better positioned to develop a deeper understanding of the 
diversity of the Asian region and the complexities of Asian-Australian relationships. 
Note:  
The AACLAP Project was developed as a project within AustLit from a series of ARC 
Linkage, Infrastructure, Equipment and Facilities (LIEF) Grants (2011-2012) led by 
University of Queensland, and with funding from Queensland University of Technology. The 
AACLAP is led by researchers at QUT. 
                                                            
i The concept of a single national curriculum for Australian schools has had various iterations since 
the formation of the Schools Commission in the 1970s. Several education bodies charged with 
developing this concept have been established and disestablished, such as the Curriculum 
Development Centre during the 1980s and, more recently, the Curriculum Corporation in the 1990s. 
As Reid (2009) observes, whilst such efforts legitimated the idea of national approaches to education 
policies for school education, the Commonwealth government was not able to impose a national 
curriculum on the states and territories, given their constitutionally sanctioned rights (Piper, 1997).  In 
January 2008, the Rudd Labor government announced the establishment of an interim National 
Curriculum Board to oversee the development of national curriculum. By November 2008, this 
interim board commenced the process of public consultation with a series of framing papers for 
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English, mathematics, science and history. In May 2009, the Australian Curriculum and Assessment 
Authority (ACARA) was established with the remit for the development of a national curriculum, a 
national assessment program and a national data collection and reporting program that supports 21st 
century learning for all Australian students. Accordingly, this paper utilises the term ‘national 
curriculum’ as the broad conceptualisation of what might be achieved in a single curriculum for all 
states and territories. The term ‘Australian Curriculum’ is used in this paper with reference to the most 
recent online (2012) version produced under the auspices of the statutory body currently charged with 
its development, ACARA. 
ii See: http://www.austlit.edu.au 
iii Children’s literature is a generic category that includes literature written for both children and 
young adults. 
iv Manga, generally described as 'Japanese comics', is an increasingly popular format of text amongst  
  children and young adults. For further information see the Learning Trail on Manga and Graphic  
  Novels:  http://www.austlit.edu.au/run?ex=ShowTrail&trailId=3D42BD7417BEC713  
v The start of the project was selected as the 1970s, the era of multiculturalism, when Australian 
society (officially) embraced various cultural groups, languages, religions and traditions; and 
immigration was opened up to people from Asia and the Middle East as a result of changing 
government policy, and the end of the ‘White Australia Policy’ (1974). 
vi The AACLAP comprises children’s literature set in or about ‘South and East Asia’. The definition 
of South-East Asia for the AACLAP accords with the Austlit Thesaurus: a list of words and phrases 
used to index records in the collection. See: http://www.austlit.edu.au/run?ex=ShowThes 
vii For information on the development of Learning Trails see www.austlit.edu.au/toolkit 
viii See:   www.austlit.edu.au/AACLAP 
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ix The Research Commons is an attempt to assist AustLit users to manage the ‘digital deluge’ by 
providing tools and resources that help manage, organise, and deliver your engagement with web-
based content. See http://www.austlit.edu.au/toolkit  
References: 
Alexander, R. (2011). Evidence, rhetoric and collateral damage: the problematic pursuit of ‘world 
class’ standards. Cambridge Journal of Education, 41, (3), 265-286. 
Asia Education Foundation (AEF). (2011). Consultation on the Australian Curriculum Cross-
curriculum priority Asia and Australia’s Engagement with Asia Feedback to ACARA from the 
Asia Education Foundation.  Retrieved 10 July 2009 
http://www.asiaeducation.edu.au/verve/_resources/AEF_Asia_Priority_Response_AF05092011.pdf 
Asian Studies Council (ASC). (1988).  A National Strategy for the Study of Asia in Australia. AGPS. 
(The National Strategy). 
Auchmuty, J. J. (Chair). (1970).  The teaching of Asian languages and cultures, AGPS, Canberra 
(The Auchmuty Report). 
Australian Curriculum, Assessment and Reporting Authority (ACARA). (2012  a). Cross curriculum 
priorities. Retrieved 20 January 2012 from 
        http://www.australiancurriculum.edu.au/CrossCurriculumPriorities 
Australian Curriculum, Assessment and Reporting Authority (ACARA). (2012b). General 
Capabilities. Retrieved 20 January 2012 from  
http://www.australiancurriculum.edu.au/GeneralCapabilities  
Australian Curriculum, Assessment and Reporting Authority (ACARA). (2012c). The Australian 
Curriculum v3.0 English: Cross-curriculum priorities. Retrieved 20 January 2012 from 
http://www.australiancurriculum.edu.au/English/Cross-Curriculum-Priorities#Asia-and-
Australias-engagement-with-Asia 
21 
 
                                                                                                                                                                                        
Australian Curriculum, Assessment and Reporting Authority (ACARA). (2012d). The Australian 
Curriculum v3.0 History: Cross-curriculum priorities. Retrieved 20 January 2012 from  
http://www.australiancurriculum.edu.au/History/Cross-Curriculum-Priorities#Asia-and-
Australias-engagement-with-Asia 
AustLit: The Australian Literature Resource, www.austlit.edu.au  
Australian Curriculum: English, http://www.australiancurriculum.edu.au/English/Cross-Curriculum-
Priorities#Asia-and-Australias-engagement-with-Asia Retrieved 15 March 2012. 
Australian Curriculum: History, http://www.australiancurriculum.edu.au/History/Cross-Curriculum-
Priorities#Asia-and-Australias-engagement-with-Asia Retrieved 20 March 2012. 
Bell, L. (Ed.). (2001). Preparing tomorrow's teachers to use technology: Perspectives of the leaders of 
twelve national education associations. Contemporary Issues in Technology and Teacher 
Education [Online Serial], 1(4) 517-534. Retrieved 4 December 2011, from  
http://www.citejournal.org/vol1/iss4/currentissues/general/article1.pdf 
Bradford, C. (2007). Cross-Generational Negotiations: Asian-Australian Picture Books.  
              Papers: An Exploration into Children’s Literature 17 (2) pp. 36-42. 
Brennan, M. (2011). National Curriculum: A political-educational tangle, Australian Journal of 
Education, 55 (3) pp. 259–280. 
Clendinnen, I (2003). Interviewed by Miriam Cosic, Weekend Australian, Review, October 4- 
          5, p. 9.   
Commonwealth of Australia (2012). Australia in the Asian Century Implementation Task Force.  
Canberra: Australia in the Asian Century Implementation Task Force.  Retrieved 19 
November 2012, from 
http://asiancentury.dpmc.gov.au/sites/default/files/white-paper/foreword.pdf 
22 
 
                                                                                                                                                                                        
Corio, J., Knobel, M.,  Lankshear, C.  & Leu, D. (eds).  (2008).  Handbook of research on new 
literacies. New York: Laurence Erlbaum. 
De Manuel, Dolores & Davis, Rocio G. (2006). Critical Perspectives on Asian American 
Children’s Literature. Editors’ Introduction in The Lion and the Unicorn 30 (2) pp. v-xii.  
Dudek, D. & Ommundsen, W.  (2007). ‘Building cultural citizenship: Multiculturalism and children’s 
literature’ in Papers: An Exploration into Children’s Literature 17 (2) pp. 3-5.  
Dufty, D. et al., (1973).  Seeing it their way: Ideas, activities and resources for intercultural studies 
Sydney: Reed Educational Books.  
Dufty, D. (1994). Asia, ethics and social education: A Response to Stephen FitzGerald, The Social 
Educator, 12 (2), 54-60. 
Edwards, R., Nicoll, K. & Tait, A. (1999). Migrating metaphors: the globalization of flexibility in 
policy. Journal of Education Policy, 14 (6), 619-630. 
Foster, J. & Foster, H. (1999). “Caught in the Cracks”: Stereotypes of South Asians in Australian 
Children’s and Adolescent Literature. Bookbird, 37 (2), pp. 30-35.     
Gelder, K. & Salzman, P. (2009). After the Celebration: Australian Fiction 1989-2007. Melbourne: 
Melbourne University Press.                                                        
Halse, C. & Baumgart, N. (1995).  'Do teachers regard Australia as part of Asia? An educational and 
political dilemma', paper presented to the 25th Annual Conference of the Australian Association 
for Research in Education, Hobart, November. 
Hargreaves, A. (1994).  Changing Teachers, Changing Times: teachers’ work and culture in the post-
modern age. London: Cassell 
Henderson, D. (1999). The Rudd Report: An anatomy of an education reform. Unpublished PhD. 
Nathan: Griffith University.  
Henderson, D. (2008). Politics and policy-making for Asia literacy: The Rudd report and a national 
strategy in Australian education, Asian Studies Review, 32 (2), 171-195.  
23 
 
                                                                                                                                                                                        
Hill, P. (2010). An Australian curriculum to promote 21st century learning. EQ Summer 2010, 
Retrieved 7 December 2011, from 
http://eqa.edu.au/site/anaustraliancurriculumtopromote21stcentury.html 
Hewitt, R. W. (2006). Understanding and shaping curriculum. Thousand Oaks, CA: Sage.  
Hofer, M. & Swan, K. O. (2006). Technological pedagogical content knowledge in action: A case 
study of a middle school digital documentary project. Journal of Research on Technology in 
Education, 41(2), 179-200.  
Kennedy, K. (2009). The idea of a national curriculum in Australia: What do Susan Ryan, John 
Dawkins and Julia Gillard have in common?  Curriculum Perspectives, 29 (1), 1-9. 
Lee, J.  (2008). Towards Democracy: Social studies and PPCK. In the AACTS Committee on 
Innovation and Technology (ed.), Handbook of technological pedagogical content knowledge 
(TPCK) for educators. New York: Routledge.  
Manuel de, D. & Davis, R. (2006). ‘Critical Perspectives on Asian American Children’s Literature’ 
The Lion and the Unicorn 30 (2), pp. V-xv. 
Meiers, M.  (2009). The use of ICTs in schools in the digital age: What does the research say? NSWIT 
Digest, 2009 (1). Retrieved 16 October 2011, from  www.nwsteacehrs.nsw.edu.au 
Ministerial Council on Education, Employment, Training and Youth Affairs (MCEETYA). (2008). 
Melbourne declaration on educational goals for young Australians, December. Retrieved 
December 9 2008, from  www.mceetya.edu.au/mceetya/melbourne_declaration,25979.html 
Mishra, P. & Koehler, M. J. (2006). Technological pedagogical content knowledge: A new framework 
for teacher knowledge. Teachers College Record, 108 (6), 1017-1054.  
National Curriculum Board (NCB). (2009). The shape of the Australian curriculum: A proposal for 
discussion.  Canberra: NCB Commonwealth of Australia. 1-16. Retrieved 10 July 2009, from 
http://www.acara.edu.au/verve/_resources/Curriculum_Development_Process.pdf 
24 
 
                                                                                                                                                                                        
Piper, K. (1997). Riders in the Chariot: Curriculum Reform and the National Interest, 1965-1995, 
Melbourne: ACER. 
Reid, A. (2009). Is this a revolution? A critical analysis of the Rudd Government’s national education 
agenda. Curriculum Perspectives, 29 (3), 1-13. 
Reid, A. (2012). Capabilities and the Australian Curriculum. Curriculum Perspectives, 32 (1), 50-51. 
Rizvi, F., & Lingard, B. (2010). Globalizing Education Policy.  London: Routledge. 
Rudd, K. (Chair). (1994). Asian Languages and Australia's Economic Future, A Report Prepared for 
the Council of Australian Governments on a Proposed National Asian Languages/Studies 
Strategy for Australian Schools. Brisbane: Queensland Government Printer. (The Rudd Report). 
Salzman, P. (1989). ‘Voices of the migrant experience’ in K. Gelder and P. Salzman, The New 
Diversity: Australian Fiction 1970-1988. Melbourne: McPhee Gribble, Chapter 9. 
Shulman, L. S. (1986). Those who understand: Knowledge growth in teaching. Educational 
Researcher, 15 (2), 4-14. 
Shulman, L. S. (1987). Knowledge and teaching: Foundations of the new reform. Harvard 
Educational Review, 57(1), 1-22. 
So, H-J & Kim, B. (2009). Learning about problem based learning: student teachers integrating 
technology, pedagogy and content knowledge. Australasian Journal of Educational Technology, 
25(1), 101-116.  
Spencer-Oatey, H. (2009). Intercultural interaction: a multidisciplinary approach to intercultural 
communication. Basingstoke; New York Palgrave  Macmillan. 
Taylor, E. W. (1994). Intercultural competency: A transformative learning process. Adult Education 
Quarterly, 44 (3), pp. 154-74. 
Toner, G. (2012). General capabilities in the Australian Curriculum: An ACARA perspective. 
Curriculum Perspectives, 32 (1), 52-56. 
25 
 
                                                                                                                                                                                        
Yamate, S. (1997). ‘Asian Pacific American Children’s Literature: Expanding 
            Perceptions about Who Americans Are.’ Using Multiethnic Literature in the 
            K–8 Classroom.  (Ed.). Violet K.  Harris.  Norwood, Mass.: Christopher-Gordon 
            Publishers, pp. 95–128. 
 
 
 
